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Brown County Schools
Evaluation and Compensation Plan
School Year 2024-2025

TAP SYSTEM OVERVIEW
(from the TAP Evaluation)

The System for Teacher and Student Advancement (TAP) was launched by the Milken Family
Foundation in 1999 and is now operated by the National Institute for Excellence in Teaching
(NIET). The goal of TAP is improved teacher professional practice resulting in improved
student achievement. TAP is designed to elevate the teaching profession through the
implementation of four interrelated elements:

e Ongoing Applied Professional Growth: TAP restructures the school schedule to
provide time for teachers to participate in weekly cluster group meetings. Cluster
group meetings allow teachers to examine student data together, engage in
collaborative planning and learn instructional strategies that have proven successful
in their schools.

e Instructionally Focused Accountability: TAP teachers are observed in classroom
instruction two times a year by trained observers; using research-based rubrics for
several dimensions of instructional quality. Evaluators are trained and certified on
these rubrics, and leadership teams monitor the reliability and consistency of
evaluations in their schools.



EVALUATION AND COMPENSATION COMMITTEE

Brown County School district administration, in collaboration with our local Brown County
Educators Association (BCEA), will review this plan annually. A copy of the plan will be
emailed to all Brown County Schools certified employees prior to the start of the evaluation
process. The plan can also be found on the corporation website.

TEACHER PERFORMANCE EVALUATION PROCESS

Performance Based Standards

Each teacher earns a score based on his or her performance as compared to the standards
that are set.

Standards are set for the following criteria:

1. Skills, Knowledge and Responsibilities (SKR)

2. Classroom achievement gains

3. School-wide achievement gains

The above criteria are measured by using the following:
1. Classroom observations

2. Classroom-level value-added assessment

3. School-wide value-added assessment

Qualified evaluators assess these standards for decision-making related to:
I. Annual evaluation processes according to law

Qualified Evaluators

e Principals, assistant principals, dean of students, and district personnel are eligible to
serve as qualified evaluators.

e All designated evaluators must participate in required certification training and
demonstrate proficiency in the TAP evaluation process by successfully completing an
annual certification test to be qualified.

e The teacher also serves as a self-evaluator to facilitate reflection on their own
teaching.

Evaluation POP Cycle: All announced observations will follow the POP Cycle.



Unannounced observations will follow the same cycle without the Pre-Conference.

Pre-Conference: Prior to the lesson observation; Teacher shares lesson plan and
information; Evaluator analyzes lesson plan and prepares for pre-conference;
Pre-conference/feedback

Observation: Lesson observation; Evaluator scripts a full lesson, beginning to end

Post-Conference: After the lesson observation: Teacher analyzes student
work/completes self-reflection; Evaluator reviews analyzed student work, analyzes
evidence, asks teacher any necessary clarifying questions, completes scoring,
identified reinforcement and refinement; Post conference/feedback; Ongoing support
for teachers

Evaluation Cycle Frequency and Weighting

Each teacher with 2+ years of experience and was employed by Brown County Schools
during the prior school year will be observed 2 times during a school year. One
observation will be announced and one will be unannounced.
Teachers with o-1 years of experience or have 0 years of experience in Brown County
School may have a third observation (practice) that will be completed first and will
not be included in the summative evaluation data.
For each observation, teachers are required to complete a self-evaluation.
Once a year, teachers will also complete a responsibilities survey. To evaluate these
responsibilities, the following process is followed:
o Career teacher
Evaluators complete the responsibilities survey at the end of the school year for
each career teacher whom they support. The results are averaged to produce a
final responsibilities score.

Observation cycle 1 will open the second full week of the school year with an
announced observation. All subsequent evaluation windows will open the first week
of the semester and close one week before the end of the semester.

Windows for the 2024-2025 school year are:

Semester 1 Window: Monday, August 19, 2024 — Friday, December 13, 2024
Semester 2 Window: Monday, January 13, 2025 — Wednesday, May 14, 2025

Teachers will receive one unannounced observation and one announced observation.
All certified teaching staff including School Counselors, Speech Language
Pathologists, Special Education Teachers, and Adult Education Teachers will be
evaluated.



All certified educators not serving in a teacher role will be evaluated yearly as follows.
Superintendent is evaluated by the Brown County Board of School Trustees. The
Director of Student Support Services, Director of Career Connected Learning/
Director of the Career Resource Center, principals and assistant principals will be
evaluated yearly by the Superintendent using the TAP Principal Rubric. The Dean of
Students and Athletic Director will be evaluated using a locally developed evaluation
tool.
When a teacher is evaluated according to the Skills, Knowledge and Responsibilities
criteria, the teacher is given an averaged performance rating for each evaluation based
on the indicators in each of the four domains: 1. Planning, 2. Environment, 3.
Instruction, 4. Responsibilities
In each domain, performance is rated on a five-point scale, averaged and assigned a
single score. Further, each domain is assigned a weight on which performance awards
are based.
Evaluation Weights: DOMAIN

o Planning: 15% Career Teacher

o Environment: 5% Career Teacher

o Instruction: 75% Career Teacher

o Responsibilities: 5% Career Teacher
Evaluation Weights: EVALUATOR

o For Career-Teachers

m Evaluator Type:-Trained Evaluator, Weighting: 90%
m Self-Evaluation: 10%

Appeals Process

The teacher can appeal if there is a discrepancy of two or more points between the
self-reflection rating and the observer rating.

The teacher writes an appeals statement that includes the indicator(s) being appealed
and their evidence from the lesson, by indicator, to support the appeal. This appeals
statement is submitted to the evaluator-for review.

The evaluator will review the teacher's evidence before establishing a final score.

The teacher can appeal the decision to the superintendent, as needed.



Summative Score Alignment to Indiana Metric for Highly Effective, Effective,
Improvement Necessary, and Ineffective Categories:

Highly Effective: 3.51-5.0

Effective: 2.3-3.50

Improvement Necessary: 1.7-2.29

Ineffective: 1.0-1.69

Negative Impact

The building level administrator will establish a procedure to ensure that a student will not
be instructed for two consecutive years by two consecutive teachers rated as Ineffective. This
procedure will be established in consultation with the Superintendent. If there is a situation
where it is unavoidable for a student to be instructed by consecutive teachers rated as
Ineffective, the student's parents will be notified prior to the start of the school year.

Evaluation Alignment with Professional Development

Brown County Schools believes both novice and veteran teachers benefit from specific
professional development opportunities in order to excel in the classroom and continue to
improve throughout their careers. As required by IC 20-28-11.5, the district’s plan links staff
members’ performance evaluation results with professional development opportunities and
license renewal credits. Providing professional development to all certificated and
non-certificated staff is critical to the district’s vision and mission. Professional learning
communities are held for all certified staff and are connected to school level and/or district
level improvement goals as well as specific curriculum initiatives outlined by the BCS Board
of School Trustees. The evaluation system should produce data that reveals trends in teacher
competency. These trends should identify district level strengths as well as pinpoint needs in
professional learning.

Teaching Skills, Knowledge and Responsibilities Performance Standards

The TAP Teaching Skills, Knowledge and Responsibilities Performance Standards are the
backbone of TAP’s Instructionally Focused Accountability element. To measure teaching
skills, knowledge and responsibilities, one must define the skills and determine how they are
demonstrated at different levels of performance.

These standards were developed based on education psychology and cognitive science
research focusing on learning and instruction, as well as an extensive review of publications
from national and state teacher standards organizations.



The NIET s Teaching Standords Rubnc brings a comprehensive focus on three key domains: instruction, designing and planning instruction, and the learning
environment. NIET also has a professionalism domain, available separately.

1. Standards and Objectives 1. Instructional Mans 1. Expectations

2. Mativating Students 2, Student Wark 2. Engaging Students and Managing
3. Presenting Instructional Content 3. Aswssoment Behaviar

4. Lessan Strocture and Pacing 3. Erwvironmsent

5. Activities and Materials 4, Respectful Culture

6. Questioning

7. Acadernic Feedback

8. Grouping Stisdents

9. Teacher Content Knowledge

10. Teacher Knowledge of Students
11. Thinking

12 Problem-Solving

Performance definitions are provided at levels 5, 3, and 1. Observers can score performance at levels 2 or 4 based on evidence and their professional judgment.
A rating of 2 often occurs when examination of the evidence is stronger than unsatisfactory but there is not specific evidence to merit a proficient rating. A
rating of 4 often ocours when many of the descriptors in the proficient level are evident and strong but there is not enough evidence of consistency to merit an
exemplary rating of 5. These ratings should always be based on close evaluation of ewidence, including student work and observation analysis.

INSTRUCTIOMN

Significantly Above Expectations (5] At Expectations (3) Significantly Below Expectations (1)
Exemplary Proficient Unsatisfactory

Consistent Ewdence of Shedent-Centered Learningy Student-Centered [ "
m:n&w Leaming - Student L i Lt ip of Legrming ~
mwma&akmm Learning i

s Allleamning objectives and state content s Leaming objectves and state content = Some kaming chjectives and state conbent
standards, and their connection to student standards are communicated. standands ane communicated.
wiork expectations, ane explicithy communicated & Objecthes and expectations are aligned to the &  Sulb-phjsctives ane inconsistently aligned to the
and wnderstood by shudents. diepth and rigor of the standards; lesson lesson's major ohjective.

s Dibjectives and expectations are aligned to the content is aligned to the standards and = Leaming objecthes are rarely conneched o what
depth and rigor of the standards; kesson ohjecties. students have previously learned
content is aligned to the standards and s Sub-objectives are aligned 1o the lesson’s major = [Expectations for student performance are vague.
Dbjectives. ohjecthne. & State standards are displayed.

s  Sub-objectives are aligned and logically s Leaming objectives are connected 1o what & There s litte evidence that students are
seQuEnCed L0 the sson's major chpectve. students have previcusly leamned. progressing or demaonstrating mastery of the

s Students make connections between learning s  Expectations for student performance are clear. objective{s).

standards and ohjectives and (a) what they have previousy «  State standards are désplayed.
Objectives learned, [b) know from |ife experiences, and [c] s These is evidence that students are p
[s0) knowledge of other disciplines. of demonsirating mastery of the objectheis).

& Expectations for each student's perfarmance
are clear, demianding, and high, and student
work |5 aligned o state content standards and
Iearning objecthes.

& Students are able to articulate expectations
and explain thooe to their peers.

& State standards are displayed and referenced
throughout the lesson with explanations.

& Student work shows evidencoe that each
studient is progressing or demonstrating
mastery of the objectiveds).

s  The teacher consistently arganizes the comtent, s The teacher organizes the content, including = Theteacher sometimes organioes the content,
Inchsding curriculum rescurces, so that it is curriculum rescusces, so that it is personally Including ousTicoslum resources, so that it is
personally meaningfud, relevant, and inteliectually mieaningful and relevant to shedents. personally meaningful and relevant to students.
ENgAgIng to students. s The teacher develops leaming experiences where | = The teacher seidom develops leaming

s The teacher consistently develops learning Inequiry, cuwicsity, and exploration are valued. experiences where inquiry, curiasity, and
EXpErENCEs Whene inguiry, oy, and s The teacher regulay reinforces and rewards exploration ane valued.
exploration are walued. effoet. &  The teacher ranely relnforces and rewards

«  Students are cansistentty engaged in their awn effart.

Maotivating learning, and the teacher reinforces students
Students Initiative to leann more.
{raoT)




Significantly Above Expectations (5]
Exemplary

INSTRUCTION

At Expectations (3)
Proficient

Significantly Below Expectations (1]
Unsatisfactory

Some Evigence of Student-Centened Leom, - af 5 T hi af L .
oot gl luw"""’ Hewvy Emphasis on Teacker Direction
Presentation of content aksays incudes: Fresentation of content consistently incudes: Fresentation of content inconsistently inchudes:

* visuak, including student work exemplars, that s visuals that establsh the purpose of the lesson, # wisuals that establish the purpose of the lessan,
establish the purpose of the lesson, preview preview the organization of the kesson, and preview the coganization of the kesson, and
the organization of the lessan, and incude Inchude ibemal sssmmarkes of the kesson; nclude internal summaries of the lessor;
internal summaries of the lesson; s pxamples, iBusbrations, analogies, and labels for =  gxamples, (llustrations, analogies, and labeks for

+ pxamples, Bustrations, analogies, and labels for N CONCEPTs and ideas; new concepts and ideas;

Presenting new concepts and ideas; s  modeling by the teacher to demonstrabe his or = modeling by the teacher to demonstrate his ar

* maodeling by the teacher or student that heer pesformance expectations; her performance expectations;
demionstrates accurate understanding of the &  criteria that clarifies how stsdents can be & criteria that clarfies how students can ke

Content content and meets performance expectations; sucoessful; successhul;
{PIC) * priteria that clarifies how students can be s  concise communicatian; *  CONCEE COMEmMuUncation;
sucressful; s |ogical sequencing and segmenting; = logical sequencing and segmenting;

& DO SE DO RN | Cathoin; & all essential information; and & 2l essential information; and

& |ogical sequendcing and segrmenting: s na brelevant, confusing, or nonessential #= no imelevant, confusing, or nanessential

= all essential infarmation; and informatian. information.

* noirrelevant, confusing, or nonessential
infarmaticn.

# Thi lesson starts prompely. &  Thee lesson starts pramphy. & The leszon does ot stant prompty.

# The lesson’s structhsne is coherent, based on the s The lesson’s sbnscture is coherent, based on the = The lesson has a structune, but may be missing
content, and ceganized to meet students’ content, and has 3 beginning, middle, and end, ey components of the content, ar it may nat
nieds, with time for reflection to ensure wilth timee for reflection to ersure sbudent clude reflection or introduciory eksments.

Lessan student understanding. wnderstanding. = Pacing rarely provides cpportunities far
Structure amd * Facing is brisk, acjusted for rigor of content and s Facing |5 approgriate and sometimes provides shudents wha progress at different leaming
Pacing individual shadent learning expectations. opportunities for students who progress at rates.

{Ls) # Students’ individual neseds are attended to and oufferent rates. # Routines for distributing materials are
pacing provides many oppartunities for s Routines for distributing materials are efficient. refficient.
individual stsdents wha pragress at different & Lithe instruscticnal time is kst during & Consicerable teme b lost during tranaitions.
leamning rates. transitions.

# Students understand and engage in dassroom
routings and transitions to ensure efficent use
of time.

Significantly Above Expectations (5]
Exemplary

INSTRUCTION

At Expectations (3)
Proficient

Significantly Below Expectations (1]
Unsatisfactory

,pﬂfwmn: S&.rdmtnu:nﬂp Leaming I of Secierst Shameizh: of Eporaog
vl Teocher and Students .Fu:sme the Leaming L S R
Activities and materials include all of the following: Actisities and materials include a majority of the Artivities and materials inchude few of the
*  Confent: fiolicwing: following:
o sspport the lesson objecties; & Confent: = Confent:
o arechalkenging: o support the lesson objectives; o suppaort the kesson objectives;
o elidt 3 varety of thinking: o  are challenging; = are challenging:
o provide time for reflection; o efick avarkety of thinking: = elicit a wariety of thinking;
@ are relevant to students’ lves; o prowide time for reflection; o provicde time for reflection;
&  Studentcentsred: o are relevant o students” |ves; o are relevant to shedents’ Bves;
o sustain students’ attention; s Student-centered =  Student-centered:
o provide opportunities for student-1o o sustain students” atbention; o sustain stusdents’ attentson;
Activities studient Interaction; o peowide opportunities for student-to = provide cpportunities for student-to
and Material o evoke shudent curiasity and suspense; stusdent interaction; shudent imeraction;
o provide students with chalces; o evoke sbudent curiosity and suspense; o ewole student ouriosity and suspense;
facT} s Multipe matenialc: o provide students with cholces; o pravide students with choices;
o inconporate mltimedia and technology; and s Muitiple materigls: =  AMulhiple mateniols:
o incorporate addtional standards-based o Incorporate multimedia and technology: = Incorporate multimedia and technology;
rESOUDES wheTe appropriate to support and and
Individual and whaole group understanding (e.§.. @ Imcorporate additional standands-based o ncorporate additicnal standards-based
teacher-made materials, manipulatives, resources where appropriate [e.g., teacher: resources where appropriate (eg., teacher
resouroes from museums, cultural centers, ) made materials, manipulaties, rescurces made materials, manipulatives, resources
* In addition, sometimes activities are game-like, from meseums, culbural centers, ete.). from miusewms, culbural centers, ete.).
Involve simulations, reguine creating products,
and demand self-direction, and students are
contiruously seif-monitoring.




Consistent Evidence
Student Ownership of Learning -

cantly Above Expectations (5]
Exemplary

of Student-Ceatered Learingy

INSTRUCTION

At Expectations (3)
Proficient

Significantly Below Expectations (1)
Unsatisfactory

] of Student Oy hig af Learnin
Heowy Emphasis an Teacher Direction

fauy

Teacher questions are vasied and high-quality,
providing an apprapriate mix of question types
based on content:

o knowledge and comprehension;

o application and analyss; and

o oreation and evaluation.

Cuestions ane conskstently purpaseful and coherent.
Thi freguency of guestions consistently engages
students in the rigor of the content and in
oritical thinking.

Cuestions are consistently sequenced with
attention to the instructicnal goals.

Wait time {35 seconds] i conrsistently provided.
Students regularty respond to a variety of
teacher questions (e.g., whole-class signaling,
charal responses, writhen and shared

responses, o growp and individual answers).

All students are actively answering questions
and engaging with the teacher or each other ta
share their perspectives.

Students generate questions that kead to
further inouiry and self-dinected learning.

il

Teacher guestions ane varied and high-guality,
prowiding an appropriate mix af QUestion types
bamed an content:

o knowledge and comprehension;

o applcation and analysis; and

o creation and evakuation.

Quuestions ane purposeful and coherent.

Thee frequency of questions engages students in
critical thinking.

Questions ane ssquenced with attention to the
Instructional goals.

Wait time {3-5 seconds| & prosided.

Cuestions require active responses (e.g-,
whole-tlass sipnaling. choral respanses, or
group and individual answers).

The teacher calls on a variety of students o
engage different students” perspectives and
provide ocpporbunities for many students to
respand.

Teacher questions ane inconsistent in qualkity
and InCluces few QUETHion TypEs:

= knowledge and comprehensian;

2| kcartican and analysis; and

o creation and ealuation.

Questions are random and lack coherence.
The frequency of questions sometimes engages
shudents in critical thinlking.

Questions are rarely sequenced with attention
o the instructional goals.

Wait thme |3-5 seconds] B inconsistently
jproviced.

Questions rarely require active responses (e.g..
whale-class signaling, choral responses, or
group and individual answers).

The teacher masthy calls on volunteers.

Owal and weitten feedback is consstently
academically focused, frequent, and high quality.
Feedback ks frequently given during guided
practice and review of Independent waork
assignments.

Thiz teachier cincul abes during instructional
activities to prampt student thinking, assess
each student’s progress based on student wark
expectations, and provide individual feedback.
Feedback, both vesrbal and non-verbal, fram
students is regularly vsed to monitor and adjust
Instruction.

Students give specific and clear feedback to
each other based on the teacher’s
exnpectations.

Owal and written feedback s academically
focused, frequent, and high quality.

Feedback is given during guided practice and
review of independent work assignments.

Thee teacher droulates during instrectsonal
activities to suppart engagement and monitor
stusdeat work.

Feedback from sbudents is used to monitor and
adjust instruction.

The quality and timelness of feedback s
Inconsistent.

Feedback is sometimes given during guided
practice and restew of independent work
awsigraments.

The teacher circulates during instructional
actiyithes, bat maonitors mostly behasior.
Feedback from students is sometimes used ta
monitor or adjust instruction.

Significantly Above Expectations (5]
Exnemiplary

INSTRUCTIO

At Expectations (3)
Proficient

Some Evidence of Studeat-Centered Learmingy’

rmmgnlm

Significantly Below Expectations (1]
Unsatisfactory

] af Shedent O hig of Learning —

Heowy Emphasis on Teachker Direction

The instructional grouping arangements [whibe
diass, small groups, pairs, or ndividual;
heterogeneous or homogenecus ability]
consistently maxsmize student understanding
and learning efficiency.
Teacher sets cear expectations that are
understood by studernts.
In an instructional group, each student takes
responsiility for thelr individual rode, tasks,
and group work expectations so they can have
ul and productive collaboration.

Thee instructional grouping anangements [whoke
class, small groups, pairs, or individual;
heterogeneous or homogenssous ability]
adequatedy enhance student wnderstanding and
lzarning effickency.

Teacher sets expectations that ane understood
bry students.

In an instructional group, students take
respansibility for their roles, tasks, and group
work expectations so they can have meaningful
and productive collabaration.

The imtnectionad grouping arrangements {whole
class, small groups, pairs, or individual;
heterogensous of homageneous ability} inhibi
student understanding and keaming effidency.
Few sbudents in groups bnow thedr noles,
responsibilities, and growp work expectations.
Few students partickpating in groups are hedd
acrountable for growp work and individual
ok,

Instructional growp composition remains
unchanged, irrespective of the karning and

Students [GRF) Im an instructional growp, each student assumes Students partickpating in groups ane held nstructional goals of a lesson.
accounkability for coempleting group work and accountable for group work amd ind i dual work.
Individual work. Instrsctional group compasition s vaned {e.g..
Instructional group composition is vasied (eg., race, gender, ability, and age) o accomplish the
race, gender, ablty, and age) to best accomplish goals of the lesson.
the poals of the kesson. Irstnsctional groups facitate opportunities for
Students set goals, reflect on, and evaluate their stusdents to set goals, reflect on, and evaluate
lzaming in instructional groups. their kearning.
Wheen provided the choke or independence,
students make responsible decisions about how
to group themse|ves.
Teacher displays extensive conbent knowl edge Teacher displays acourate conment know Teacher displays under-ceveloped content
and understanding of both state standards and and understanding both of state standards and knorwiledge and lacks understanding of state
Teacher Iinstructional materials, inclwsdeng thedr instructional materials, inchuding thesr standards or instructional matenals, incisding
Content ourricubum, for all the subjects they teach. curriculum, far all the subjects they teach. their cusTiculsm, in several subject aneas.
Enowledge Teacher consistently implements 3 variety of Teacher implements subject-specific instructional Teacher rarely implements subject-specific
[TcK] sulject-specific instructional sbrategses to strategies to enhanoe student content knowlecge. nstructional strategies to enhance student
fSﬂ enhance student content nowbsdpe. Teacher highlights key concepts and ideas and coment knowhsdge.
tooi.| Teacher consistently highlights key concepts and Leses thesm as the basis to connect other Teacher does not understand key concepts and
ideas and uses them as the basis to connect pawerful ideas. ks in the discipline and therefore presents
other powerfud ideas. content in an unconnected way.
Tearher practites cisplay understanding of Teacher practites deply UnGerstanding of Teacher prachions demonsate some
each stusdent’s anticipated leamang abilites and students” anticpated leanning abilites and of shadents’ anticipated leaming
Tand challenges. chabenges. ahilities and challenges.
of Teacher practices consishently incorparate Teacher practices incorporate student interests, Teacher practioss sometimes inconporate
L #I student interests, backgrounds, and oultures. backgrownds, and oultures. shudent imerests, backgrounds, or culftures.
Teachesr consistently provides differenti ated Teacher prowides differentiated instructional Teacher practioes demorstrate some
(THz) differentiation of Instructional methcds ar

Instructional content and strategies to ensure
students have the cpporbunity to master what
Is being taught

content and strategies to ensure students have
the opportunity to master what is being taught.

content.




Significantly Above Expectations 5]
Enemplary

INSTRUCTION

At Expectations (3)
Proficient

Significantly Below Expectations (1)
Unsatisfactory

Description of mfﬂit;udmm Some Evidence of Student-Cenfered Legrmingy i of 5 - hig of Leaming
v mwma&kmm Tmmgrm:fvg A e R e
Students are actively engaged in multiple types &  The teaches Engapes students in multiple types & The teacher |mplements some [zaming
of thinking: of thinking: experiences that engage students in different
o analytical thinking, where students analyze, o analytical thinking, where students anakyze, types of thinking.
compare and contrast, and evaluate and compane and contrast, and evaluate and & The teacher sometimes provides opportunities
explain informatian; eaplain information; where students:
o practical thinii ng, whene shsdents use, o practical thinking, where students use, & generate a variety of ideas and alternathes;
appdy, and implement what they bearn in apply, and Implemest what they heann in ar
real-life scenarios; real-life scenarios; o analyze problems from multiple
o oreathe thinking, where students create, o creative thinking, wherne students oreate, perspectives and viewpoints.
design, Imagine, and suppose; and diesign, Imagine, and suppose; and
o research-based thinking, where students o ressarchebased thinking, where sbudents
Thinking exphane and review a variety of kdeas, eaplore and review a variety of ideas,
(TH] miadels, and solutions to problems. mindels, and solistions to problems.
Thi teachier andor students madel & The teacher and students:
metacogritive strategies. o generate 3 variety of ideas and alternatives;
Students are provided opporbunities to: and
o generate a variety of ideas and atternatives; o analyze problems from maltiple perspectives
o analyze probkems from multiple perspectives and wiewpoints.
and viewpaints; and
@ manitor ther thinking to ensure they
understand what thesy are learning, ane
il"ll':ﬁd:?h:\ critical informatian, and are
the: learning strategies they ane
using and why.
Students engage in acthities that reinforce & The beacher uses andor engages students in « The teacher sometimes engages students in the
several of the Following protlem-solving types: some of the falkowing probiem-solving types: 1|:\lluwln,gprublnm solving types:
@ Abstraction o Abstraction o Abstraction
o Categorization o Categorization = Categorization
Problem. o Drawing concusions fjustifying solutions o Drawsng concluesionsfjustifying solutions = Drawing conclusionsjustifying solutions
Solving o Fredicting outcomes o Predicting outcomes o Predicting cutcomes
[Ps) o Obserdng and expsrimenting o Dbserving and experimenting = Observing and experimenting
o Improving sohstions o lmproving solutions o Improving solutians
o  Identifying refewantfinnelevant information o ldentifying relkevantfirmefevant information = Identifying relevant/irrekevant information
o Generating |deas o Generating ideas o Generating ideas
o Creating and designing o Creating and ¢ g o Creating and d

Significanthy Abowe Expectations |5)

PLANMNING
At Expectations (3]

Significantly Below Expectations (1)

Proficient

Unsatisfactory

Description af MWEM#M t-Centened EMEMMI of Studer :-cm:duu_ g Minimi Evidence of Stutent Dwnership of Leaming —
ey D"""m% Limerylogr of L peraing Heawy Emphasis on Teacher Direction
level Teocher and Huuumhg Teacher FockiTafes the Learning
Instructional plans ncude: Instructional plans incude: Irmruﬂlnml plans inchude:
& measurable and explicit objectves al & phjectives aligned 1o state standands and SOME aligreed to state standards and
state standards and aligned curriculum, bath in aligned osicsiem, both in content and in rigos; aligned ourriculum;
cobesnt and ini rigar; & actiwities, materials, and assessments that: - mlmmml&,mm—ssmm;th:t
&  activities, materials, and assessments that: o are aligned bo state standards; cantent, o are sometimes aligned to state standards;
o arealigned bo state standards; content, including curriculum; and success oriteria; o are sometimes logically sequenced;
inchsding curriculum; and sucoess critenia; o  are sequenced and scaffolded based on o sometimes bulld on prior student
o  are sequenced and scaffolded based an stuschent natsesd; nawledige; and
student need; o [buld an prior shedent kncwledge; and o Inconsistently provide time for student
Instructional o bullid on prioe student knowledge, are o prowide appropsiate time for student work woek and lesson chasure;
Plams relevant to students’ Bves, and integrate and lesson o osurne; & itk evidence that the plan is appropeiate for
(1] other disciplines as appropsiabe; and & pwidence that the plan |5 appropsiate for the the age, knowledge, or inberests of the
= prowide sppropriste bime for sudent work, age, knowledge, and interets of leanners; and Learnery; and
student reflection, and lesson closune; & pwidence that the plan prowides cpportunities &  BEthe evidence that the plan prowides
& gvidence that the plan is appropriate for the to accommadate indiidual student needs. apportunities to accommodate individual
age, knowledge, and interests of all leanners; student needs.
s gvidence that the plan provides
opportunities to accommodate incvidual
student needls and shuedent choloe; and
= strategies for student autoncemy and
cewnirship.
mnnts are: .Asslmmcfts ane: Asﬂgnmﬂ'rls require students ta:
always aligned to the nigor and depth of the aligned ta the rigor and depth of the standards mostly reproduce infanmartion;
standards and curricubum coavbent. and curriculum cantent. * sometimes draw conclusions and support them
*  always algned to the kesson's chjective and = aligned to the lessan's objective and include theough writing: and
inchsde descriptions of how assessment results descriptions of how assesement results will * sometimes connect what they are leaming to
willl infiarm futwne instruction. Iindform future Instruction. prior learning ar ife experiences.
Stusdents: Assipnments require students toc
Srudent Waork * organize, inberpeet, anakyze, synthesize, and & |nderpret information rather than reproduce It
(5w evaluate infarmation rather than reproduce it; »  draw conclusions and support them thraugh
&  draw conchusions, make generalizations, and writing; and
produce arguments that are supported through s connect what thesy are learning o prior leaming
extended writing: and and ife experiences.
& connect what they ane leaming to experiences,
observations, feelings, or shuations significant
in thieir daily ives, both inside and outside of
school.




Significantly Abowe Expectations (5)
Exemplary

Comsistent Ewdence of Student-Centered

Student Dwrersiip of Learming —

Teocher and Shedents Fociitate the Learning

AsTetsments:

are aligned with the depth and rigar of the
state standards and cantent, including

o DUl FESOUTTES;

are designed to provide feedback an progress
agairet ob|

s 3 variety of question types and formats ta
gauge student lkearning and problemesolving;
mieasure student performance im marne than
three ways [e.g., in the form of a project,
experiment, presentation, essay, short answer,
or multiple-choice];

require extended written tasis as appropeiate;
inchsde clear illustrations of student progress
bowand state standards, which students
meanitor, wnderstand, and astiosiate; and
inchsde descriptions of how assessmant results
willl b umaesd by beachers and students to infoem
future instruction and kearning.

WHING
At Expectations (3]

Proficient

Significantly Below Expectations (1)
Unsatisfactory

Minimaf Evidence of Student Ownersiip of Learing -
Directian

Heawy Emphasis on Teocher

are aligned with the depth and rigor of the
state standasds and content, Encluding
CUrTRCulLm resounces;

are designed to provide feedback on progress
against abjectives;

use 3 variety of question types and formats to
gauge student keasming and problem-sobving;
measure student performance in more than two
ways {e.g., in the farm of a project, experiment,
presentation, essay, short aneaer, or multigke
choice);

reguuine writhen responses as approgriate; and
include perfoemance chaecks and student
reflection on performance throughouwt the
schood year.

ASSESEMENEs:

& are sometimes aligned with state standarnds and
content, induding ourr culum resounes;

= are not designed well to provide feedback on
progress against abjectives;

«  uses few question types ta gauge student
learning;

& measure sbudent performance in ke than two
ways [e.g., in the form of a project, experment,
presentation, essay, short answer, or multiple
choice]; and

# include perfarmance checks, although the
purpose of these checks is not dear.

Significantly Abowe Expectations |5)

ONMENT

At Expectations [3)
Proficient

Significantly Below Expectations (1)
Unsatisfactory

o Mindmal Evidence of Student Owwersiip of the Learning
i:lrm':ﬂ! Jevel Student Ownership of the Learming Ervironment — Enviromment -
Tencher Estohliches the Envronment on Tegcher Direction
*  Teacher engages students in leaming with clear Teacher engages students in leamning with dear #  Teacher expectations are not rigorous for
and rigorous academic expectations and acthely and rigorous academic expectations with students.
uses aligned and differentiated matesials and aligned materials and resources for students o =  Teacher does mot create learning opporisnities
resources o ensue eguitable access to leaming. 0SS, whene students can experience Suchess.
*  Stsdents regularky leam from their mistakes and Teacher encourages students to leam from #  Student work is ranely completed to meet
E X can diescribe their thinking on what they keaimeesd. mistakes. teacher expectations.
[EI - Teacher creates learning oppostunities where all Teacher creabes learning opportunities whene all
students consistently experience sucoess. students Can EXperence SUCCERSS.
&  Shusdents kead opportunities that support kearming. Stusdents complete their work accorcing ta
& Stusdeats take indkiative fo meset or exceed teacher teacher expectations.
expectations.
#  Teacher optimizes instructional time to ensune
each student meets their learning goalks.
& Shudents are consistently engaged in behaviors Stsdents are mostly engaged in behaviors that & Shudents are consktently engaged in behavior
that optimize leaming and increase time on fask. optimize leanning and increase time on task. that intermagts kearning or minimizes time on
#  Teacher and sbudents establsh collective Teacher establishes nabes for kearning and tash.
commitments for learning and behavior. behaviar. *  Teacher establishes few nues for learning and
#  Teacher consktently uses and students reinforoe Teacher uses a variety of techniques (e.g., behaviar.
E several technlgues je.g., rewards, approval, rewards, appeowal, contingent activities, - Teacher uses few technigues to maintain
Students and contingent acthities, consequences, etc.] that Corsequences, eic. ) that maintain student student engagement.
Managi maintain stsdent engagement and promote 3 engagement and promote a positive classrocm *  Teacher does not of inconsistently addresses
Bet positive dassroom environment. EnvErCnment. behavior that interrupts leanning.
l - Teacher consitently recagnizes and motivates Teacher often recognizes and mothates posithe - Teacher over-addresses inconsequential

positive behaviors and does not allow
Incorsequential behavior to interupt the keson.
Teachier addresses indivicua| students whio have
aused disruptions rather than the entine dass.
Teacher quickly attends to disnuptions with

i i el |I1E!!tﬂﬂ jie] |EII'I1! K-

behaviars and does not aliow Inconsequential
behaviar to internspt the lesson.

Teacher addresses students who hawe caused
disruptions, yet sometimes he or she addresses
the entire cass.

bahawiar.
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Significantly Abowe Expectations (5)

MENT

At Expectations [3)
Proficient

Significantly Below Expectations (1)
Unsatisfactory

Minimal Evidence af Student Ownerstip of the Learming|
Enviroament -

an Teocher Directhon

weicomes all students and guests and provices 3
safie space for all students to take risks and
Ibesract withi pasers.

ks clearly arganired and designed for and with,
shudents to promote leaming for all.

The cl
-

lassroom:

wedcomes all students and guests.

ks arganized 1o promaote kearning for all
students.

has supplies, eguipment, and resources
accessible to provide equitable opportunities

Thae
-
-
-

ChaSSrOnm:

s someswhat uninviting.

ks not arganized to promote student kearning.
supplies, eguipment, and resources are difficult
to acress

dies ot cisplay student work.

Posithe relationships and interdependence
characterioe the: classroam.

and pust-downs.
Teacher & receptive to the Inkerests and
opinions of students.

Enwironment has supglies, eguipment, and resources easlly and for students. * k& notaranged to promote group keaming.
(ENVI reachly accessible to provide equitable +  displays current student work.
oppartunities for all students. * bk aranged to promote individual and growp
displays curnent student work that promotes a
positive and incluske classroam envircnment.
b asranged to maximize individual and group
leasming and to reinforce a positive classroom
culture.
Teacher-shsdent and student-student interactions | &  Teacher-stsdent Interactions ane gensrally & Teacher does not establish a safe and posithe:
cons sbently demonstrate caring, kindness, and positive and reflect awareness and lassrooem culture for sbudents.
respect for one anothesr and celebrate and consideration of al students’ background and #  Stsdents do not exhibdt respect for the teacher
acknowisdge all students’ background and culure. oreach other.
Respectful culture. #  Teacher and students exhibit respect and #  Teacher and/or student interaction and
Custture Teacher seeks out and is receptive to the interests kindness for the teacher and each other; commusnication is characterized by unhealthy
{RC) and opinions of all students. dassrocem ks fres of unhealthy conflict, sarcasm, condlict, sarcasm, or put-downs.

Teacher ks not receptive to interests and
opinions of students.
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